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I.  Introduction and Survey Administration 

Background 

The Community College Faculty Survey of Student Engagement (CCFSSE) was administered for the 
first time at Moraine Valley in spring 2011 and the second time in spring 2014.  CCFSSE was 
designed as a companion to CCSSE (the Community College Survey of Student Engagement), and asks 
faculty about their teaching practices, how they spend their professional time both in and out of 
class, and their perceptions about students’ educational experiences.   

The Center for Community College Student Engagement suggests that CCFSSE results can be used to 
help colleges identify areas of strength, as well as challenges or gaps for review.  CCFSSE results can 
be used to strengthen internal review and benchmarking, to promote faculty involvement, and to 
identify focus areas for faculty development programs. 

Several tables in this report show faculty expectations and perceptions of student engagement 
alongside student responses.  One purpose for giving this survey is to promote campus discussions, 
especially in those areas where students and faculty have different perceptions.  It should be noted 
however, that the comparisons are not completely equivalent.  The student survey asks for 
perceptions and experiences through the academic year, while faculty are asked about their 
practices in a specific selected course, as well as their perceptions of student experiences more 
generally.  

Survey Administration 

The Research and Planning office sent the Center a roster of spring 2014 courses, excluding 
sections not eligible to receive the CCSSE (student) survey.  The excluded sections included short-
term classes, online classes, RDG-041, dual credit, ESL, and some others.  An invitation to take the 
online CCFSSE survey was sent to all full-time and adjunct faculty listed on the class rosters 
(N=700) on March 17, 2014.  Follow-up emails to non-respondents were sent on April 29 and 
May 7.  A total of 477 responses were received for a response rate of 68 percent, lower than the 76 
percent achieved in 2011.   

Faculty Respondents  

Respondents to the CCFSSE survey were somewhat different than all Moraine Valley faculty in 
gender distribution and employment status.  Thirty-five percent of respondents were employed 
full-time and 65 percent were adjuncts.  This is a higher percent of full-time faculty than the make-
up of the college (24% full-time and 76% part-time).  See Chart 1.     

Forty-four percent of adjunct respondents were male and 56 percent were female.  (Not shown in 
Chart.) This was a lower percent of male respondents than the college overall (51% of MVCC 
adjuncts are male and 49% are female).  Forty-five percent of the full-time faculty respondents 
were male and 55 percent were female.  This was a higher percent of male respondents than the 
college as a whole (40% of full-time faculty are male and 60% are female). 
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Chart 1 

 

 

II. Selected CCSSE and CCFSSE Comparisons 

Charts 2 to 6 in this report summarize percentages for generally equivalent items from the Moraine 
Valley faculty on the CCFSSE survey, and student responses from CCSSE.  As noted above, the 
comparison is not exact because faculty were asked to reflect on a specific course while students 
were asked to reflect on their experiences over the past year. 

Student and Faculty Comparisons for Three Benchmarks 

Charts 2, 3, and 4 show faculty and student responses for the items that make up three of the five 
CCSSE Benchmarks: Active and Collaborative Learning, Academic Challenge, and Student-Faculty 
Interaction.  All but one question show the percent of students and faculty that answered “often” or 
“very often” or “quite a bit” or “very much.”   

Also shown in the charts is the gap between the two responses, calculated by subtracting the faculty 
percentage points from the student percentage points.  For example, 83 percent of faculty 
respondents said that students in their chosen class often or very often asked questions in class or 
contributed to class discussions while 63 percent of the students responded often or very often to 
the comparable question, yielding a gap score of -20 points (63-83=-20).  A negative gap score 
indicates faculty rated the item higher and a positive gap score indicates a higher rating by 
students.   
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 For Active and Collaborative Learning (Chart 2), the top item that faculty rated higher than 
students was: asking questions in class (83% of faculty said students often or very often asked 
questions in class while 63% of students said the same; this yielded a gap score of -20). 

 The top item that students rated higher than faculty was discussing ideas from readings or 
classes with others outside of class (43% of students said often or very often compared to 25% 
of faculty.  The gap score was 18.) 

 

Gap

18

7

1

-2

-8

-6

-20

Chart 2

Active and Collaborative Learning

83

59

24

9

7

29

25

63

51

18

8

8

36

43

0 20 40 60 80 100

Ask questions in class or contribute to class
discussions

Work with other students on projects during class

Work with classmates outside of class to prepare
class assignments

Tutor or teach other students (paid or voluntary)

Participate in a community-based project as a
part of a regular course

Make a class presentation

Discuss ideas from their readings or classes with
others outside of class (students , family…

Students Faculty percent often or very often

Gap

2

2

-3

-12

-16

-18

-11

Chart 3

Academic Challenge 

76

78

68

82

68

55

70

59

62

56

70

66

56

72

0 10 20 30 40 50 60 70 80 90

Applying theories or concepts to practical problems or in
new situations

Synthesizing and organizing ideas, information, or
experiences in new ways

Making judgments about the value or soundness of
information, arguments or methods

Analyzing the basic elements of an idea, experience or
theory

Having students use information they have read or heard
to perform a new skill

Work harder than they thought they could to meet your
standards or expectations

Encouraging students to spend significant amounts of time
studying

students faculty
percent often/very often or quite a bit/very much

- - - -- - - -  

- - - - - - - 



4 

 

 For Academic Challenge (Chart 3), the top items that faculty rated higher than students 
were: applying theories to practical problems (gap score of -18) and synthesizing and 
organizing ideas (gap score of -16). 

 Students rated two items just slightly higher than faculty. 

 

 For Student Faculty Interaction (Chart 4), the largest negative gap scores (faculty rated items 
higher than students) were receiving prompt feedback about performance (gap score of -35) 
and discussing grades and assignments (gap score of -26). 

 Students rated one item just slightly higher than faculty. 

Summarizing the CCSSE Benchmarks above, students rated few items higher than faculty and with 
one exception (discussing ideas from classes with others outside of class, gap score of +18), those 
gap scores were low.  In general, Student Faculty Interaction was rated much higher by faculty than 
by students.  Academic Challenge was also mostly rated higher by faculty.  Active and Collaborative 
Learning was more evenly split by items rated higher by faculty and items rated higher by students; 
this category also had the most items with low gap scores. 

  

All Comparable Questions - Students Rated Item Higher than Faculty    

It was noted in Charts 2, 3, and 4 (CCSSE Benchmarks charts), that there were few areas where 
students rated items higher than faculty.  However if all comparable questions are analyzed, there 
were a number of items that students rated higher.  See Chart 5 on the following page.  Most of the 
gaps in Chart 5 are for items where students felt they did more or learned more than faculty did.   
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 The largest gap score was 31: preparing two or more drafts of a paper or assignment before 

turning it in. 
 This was closely followed by the college contribution to knowledge, skills, and personal 

development in solving numerical problems (gap score of 29).   
 There were six items that had a gap score of at least 15, other items had smaller gaps. 
 
All Comparable Questions - Faculty Rated Item Higher than Students     

Chart 6 on the following page shows items that faculty rated higher than students and their gap 
scores.  Using a gap score of 15 as a cutoff, there were 11 items that faculty rated higher than 
students.  The items in Chart 6 are mixed between:  

College coursework/classroom items:  

 Receiving prompt feedback; discussing grades or assignments; asking questions in class or 
contributing to class discussions; and contributing to knowledge, skills, and personal 
development in acquiring work-related skills.  

College support items:  

 Helping students cope with non-academic responsibilities; providing support students need 
to thrive socially; providing support needed to afford their education; encouraging contact 
among students from different backgrounds; using e-mail to communicate; and talking 
about career plans. 

And one student responsibility item: 

 Coming to class without completing readings or assignments.   
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 The largest (negative) gap score was receiving prompt feedback about performance (gap score 
of -35).   

 The next largest gap scores (-27, -26, and -25) were: college helps students cope with non-
academic responsibilities; discussing grades and assignments, and college provides social 
support to students.     

 

III. CCFSSE (Faculty Survey) Only   

Faculty Class Activities 

Table 1 summarizes faculty 
responses to questions about 
what percent of class time (in 
their selected class) was spent 
on various activities.  For 
example, 8 percent of faculty 
respondents said they spent 
75-100% of class time on 
lecture.  The chart is ordered 
by most to least frequent 
activity, and full-time and 
adjunct responses were 
combined.  
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In-class writing 72% 19% 6% 2% 2%

Student presentations 67% 24% 7% 1% 1%

Percent of Class Time Spent on Various Classroom Activities (In Selected Class)

Table 1

Gap

-35

-27

-26

-25

-23

-22

-20

-19

-19

-19

-19

Chart 6

Largest Gaps Between Faculty and Student Responses 

Faculty rated item higher than students

50

34

73

82

83

68

77

64

76

60

92

31

15

54

63

63

46

55

39

51

33

57

0 10 20 30 40 50 60 70 80 90 100

Talk about career plans with you

Come to class without completing readings or assignments

College contribution to  knowledge, skills, and personal
development in acquiring job or work-related knowledge or…

Use email to communicate with you

Ask questions in class or contribute to class discussions

College provides the support students need to afford their
education

College encourages contact among students from different
economic, social, and racial or ethnic backgrounds

College provides the support students need to thrive socially

Discuss grades or assignments with students

College helps students cope with non-academic
responsibilities (work, family, etc.)

Receive prompt feedback (written or oral) about their
performance

Students Faculty Percent often or very often - or  very much or quite a bit



7 

 

 The most frequent classroom activity was lecture.   
 Teacher-led discussion was a distant second.  
 The least frequent classroom activities were in-class writing and student presentations 

(72% and 67% respectively, spent less than 10% of their time on this activity). 
 

Faculty Promising Practices  

Chart 7 and Table 2 summarize selected items from the “Promising Practices” survey questions.  
These questions are part of the Center for Community College Student Engagement’s multi-year 
initiative to identify and promote high-impact educational practices.   

The Center has identified 14 “High-Impact Practices” that lead to improvement on metrics such as 
course completion, retention, and graduation: 

 Orientation 
 Accelerated or fast-track developmental 

education 
 First-year experience 
 Student success course 
 Learning community 
 Academic goal setting and planning 
 Experiential learning beyond the classroom 

 Tutoring 
 Supplemental instruction 
 Assessment and placement 
 Registration before classes begin 
 Class attendance 
 Alert and intervention 
 Structured group learning experiences 

 

Promising Practices - Faculty Actions when Students are Struggling  

 

Promising Practices - Actions Taken for Students Who Have Been Struggling Academically

Chart 7

5%

6%

5%

20%

55%

66%

66%

4%

7%

8%

31%

56%

69%

74%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

I have required that students participate in college
tutoring services

I've contacted someone else in the college who then
contacts students as part of an informal intervention

process

Other

I've notified someone else in the college who
contacts students as part of a systematic early

academic warning system

I have referred students to college tutoring services

I've contacted students directly outside of class

I've communicated with students directly during
class

full-time adjunct



8 

 

Chart 7 on the previous page shows the percent of faculty who answered “yes” they have taken the 
specified action for students in academic difficulty.   

 The most frequent actions taken by both full-time and adjunct faculty are to contact students 
directly, either during or outside of class, and to refer students to college tutoring services.   

 For all items except required tutoring, a higher or slightly higher percent of full-time faculty 
have taken the specified action.   

 The two largest differences between full-time and adjunct faculty were notifying someone else 
in the college to contact students as part of an early academic warning system and contacting 
students directly during class.   

 

Selected Faculty Promising Practices  

Table 2 shows selected “Promising Practice” items and the percent of full-time and adjunct faculty 
who responded “often” or “very often” or “yes” to each question.  Promising practices include 
various group learning experiences, course attendance policies, supplemental instruction, 
internships or other “hands-on” outside of class involvement, and service learning.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Adjunct 

faculty

Full-time 

faculty

For your assigned course section:
Percent Often or Very Often

How often do you ASSIGN group learning experiences that require students to 

interact with a specific group of peers DURING class to complete group 

assignments or projects?
45% 64%

How often do you ASSIGN group learning experiences that require 

 students to study together DURING class?
29% 38%

How often do you ASSIGN group learning experiences that require  

students to collaborate using technology-mediated methods 

 (such as forums, blogs, wikis, social networking tools, multiplayer games)?
15% 19%

How often do you ASSIGN group learning experiences that require students to 

interact with a specific group of peers OUTSIDE of the classroom to complete 

group assignments or projects?
12% 15%

How often do you ASSIGN group learning experiences that require  

students to study together OUTSIDE of class?
10% 13%

Do you have a course attendance policy that specifies the adverse impact on st

udents' grades for missing class?
89% 86%

Is supplemental instruction (extra class sessions with an instructor or  

experienced student) available to students?
35% 32%

Do you require students to be involved in an internship, apprenticeship,  

clinical placement, or other "hands-on" learning experienced beyond the 

classroom?
13% 14%

Do you require students to be involved in service learning (community 

 service as part of a regular college course)?
6% 5%

Percent Yes

Table 2

Promising Practices  - Selected Items
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 The top two “often” group experiences were both in-class assignments:   
o Requiring in-class group experiences (group assignments or projects) had the highest 

“often” or “very often” percent for adjunct (45%) and full-time (64%) faculty.   
o A much smaller percent of adjunct (29%) and full-time faculty (38%) often required 

students to study together in class.   
 Comparing the first two items in Table 2, the difference between full-time and adjunct faculty 

responses for completing group assignments during class was almost 20 points while the 
difference for studying together in class (9 points) was much smaller.    

 Assigning group experiences that require students to study together outside of class was the 
lowest rated “often” item for both adjunct (10%) and full-time (13%) faculty.  

 The highest “yes” percent was course attendance policy, and supplemental instruction was a 
distant second.   

 For the yes/no items, differences between full-time and adjunct faculty were small (3 points or 
less).   

 Requiring students to be involved in service learning was the lowest rated “yes” item for full-
time and adjunct faculty.   

 Overall, except perhaps for supplemental instruction, the percent of full-time and adjunct 
faculty who assigned any kind of out-of-class experiences/projects was very low. 

 

III. Additional Data 

Appendix 1  

Appendix 1 shows how much time both full-time and adjunct faculty spend on various activities.  
These activities are listed in order of most frequent to least.   

 The top three activities are the same for full-time and adjunct faculty: teaching students in class, 
grading papers, and preparing for class.   

 Several least frequent activities were similar for both full-time and adjunct faculty: conducting 
service activities, mentoring other faculty, and supervising internships.   

 Not surprisingly, a higher percent of full-time faculty are involved with administrative activities 
and participate in college committees or task forces.   

 Full-time and adjunct faculty spend similar amounts of time in research and scholarly activities 
and somewhat similar amounts of time reflecting and working on ways to improve their 
teaching.  

Appendix 2 

The CCFSSE survey is lengthy as are the spreadsheets that detail the responses.  In addition to the 
data reported here, there is much additional data available to any interested person or group.  A 
partial list of other variables is shown in Appendix 2.  Please contact the Institutional Research and 
Planning Office if you would like to review all or any part of the data tables or if you would like a 
staff member to lead a discussion. 

 

Reports on High Impact Practices - for download from the CCSSE website: 

http://www.ccsse.org/center/ 

 

http://www.ccsse.org/center/
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Full-Time Faculty

In a typical 7-day week, about how many 

hours do you spend: 0 1 to 4 5 to 8 9 to 12 13 to 16 17 to 20 21 or more

Teaching students in class 0% 12% 12% 16% 16% 22% 23%

Grading papers 0% 24% 33% 18% 10% 8% 7%

Preparing for class 0% 26% 38% 17% 12% 5% 3%

Giving other forms of written and oral 

feedback to students 3% 50% 28% 8% 7% 1% 5%

Reflecting and working on ways to improve 

my teaching 0% 56% 25% 8% 5% 2% 5%

Coordination and/or administrative 

activities 36% 27% 13% 8% 3% 4% 9%

Research and scholarly activities 19% 55% 17% 4% 3% 1% 1%

Participating on college committees or task 

forces 15% 64% 12% 4% 2% 1% 2%

Involved in other interactions with students 

outside the classroom 24% 58% 9% 3% 3% 2% 2%

Advising students 24% 60% 8% 4% 1% 1% 3%

Working with students on activities other 

then course work 55% 34% 8% 0% 1% 1% 2%

Mentoring other faculty 50% 41% 5% 3% 0% 1% 0%

Conducting service activities 63% 31% 5% 1% 0% 0% 0%

Supervising internships or other field 

experiences 79% 11% 6% 2% 1% 1% 1%

Adjunct Faculty

In a typical 7-day week, about how many 

hours do you spend: 0 1 to 4 5 to 8 9 to 12 13 to 16 17 to 20 21 or more

Teaching students in class 0% 32% 30% 24% 6% 4% 4%

Preparing for class 0% 46% 35% 11% 4% 2% 3%

Grading papers 1% 56% 26% 10% 3% 2% 3%

Reflecting and working on ways to improve 

my teaching 1% 63% 22% 7% 3% 1% 2%

Research and scholarly activities 18% 47% 18% 9% 3% 3% 2%

Giving other forms of written and oral 

feedback to students 2% 78% 14% 4% 1% 1% 1%

Advising students 32% 58% 7% 3% 0% 0% 1%

Involved in other interactions with students 

outside the classroom 55% 37% 5% 0% 0% 1% 1%

Coordination and/or administrative 

activities 71% 25% 2% 1% 0% 0% 1%

Participating on college committees or task 

forces 75% 21% 3% 0% 0% 0% 0%

Working with students on activities other 

then course work 79% 16% 4% 0% 0% 0% 0%

Conducting service activities 80% 15% 4% 0% 0% 0% 0%

Mentoring other faculty 77% 21% 2% 0% 0% 0% 0%

Supervising internships or other field 

experiences 86% 9% 3% 1% 0% 0% 0%

Appendix 1 - Selected Faculty Activities
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Demographics

For example: age, race/ethnicity, rank and tenure status, other employment, etc.

Incorporating various college services in the selected course

For example, academic advising, job placement assistance, tutoring, skill labs, etc.

Types of courses faculty teach 

For example: developmental, team teaching, linked courses, learning communities, etc.

Involvement in specific experiences 

For example: freshmen seminar, organize learning community, college orientation, student success 

course, accelerated or fast track courses

For those involved with any of the specific experiences listed above, in what ways?

For example: planning/designing, coordinating, teaching, etc.

For example: face-to-face interaction, online interaction, computer assisted learning, social 

networking, etc.

For those who worked directly with students as part of any of the specific experiences listed above, 

what modalities were employed?

Appendix 2 - Additional CCFSSE Data

There are also many other faculty/student response comparisons, including a comparison between, 

for example, how often faculty refer students to tutoring and how often students use tutoring.

Comparable data for the CCFSSE Cohort - a national dataset of 262 participating colleges from 40 

states  (32,647 faculty members from the 2012-2014 administrations).


